Analysis of college men's responses to a fictional woman revealing a rape
INTRODUCTION
The success of rape prevention programs depend on the ability to reach women and men. With rates of sexual violence on college campusesparticularly between acquaintances-as high as they are (estimates range from 20-60%; see Berger et al. 1986 ), education about rape is critical. However, current rape education often focuses primarily on women, as they are a motivated audience. Additionally, most programs labeled "rape prevention" are really programs that focus on rape avoidance, safety awareness, or risk reduction programs for women (Foubert and Marriot 1997; Schewe and O'Donohue 1996) . On college campuses, however, the goal has always been to reach both men and women, to prevent rape, particularly acquaintance rape, by educating college students on the realities of rape. In reviewing the studies on rape prevention programs, rape education literature (provided by university rape prevention programs in California and Minnesota), and by examining the verbal and written responses of men in this study, we found that programs tend to direct their education towards men in one of three ways. The most common form of inclusion has been to educate men about gender roles, change attitudes towards women, and respect women's boundaries ("no means no") in order to reduce men's propensity to rape. We have labeled this approach as the "men as potential perpetrators" approach. The second method of inclusion tends to focus on men as victims. By stating that "men are raped too," educators hope to reach men by making rape directly relevant to them. A third approach to rape education encourages men to be escorts, be alert for suspicious behaviors of other men, or respond to women's calls for assistance. This approach-teaching men to be protectors-is aimed at including men by appealing to the "good side" of masculinity and by reaching men with a less threatening, more appealing message.
Studies evaluating the effectiveness of such programs have documented limited success. Most have concluded that there are immediate positive effects, such as immediate reductions in rape-myth acceptance and gender stereotypes (Borden et al. 1988; Burt 1980; Fonow et al. 1992; GilmartinZena 1987; Hollon and Beck 1994; Schewe and O'Donohue 1996) . However, the impact over time and particularly with men is insufficient (Foubert and Marriot 1997; Lonsway 1996; Schewe and O'Donohue 1996) . The differences in rape-myth acceptance that are commonly reported between men and women persist even after intervention (Barnett and Field 1977; Burt 1980; Haworth-Hoeppner 1998; Holcomb et al. 1991; Kalof and Wade 1995; Krulewitz 1982; Muehlenhard and Lintton 1987; Proite 1993) . Despite the overall decline in rape-myth acceptance after a rape education program, men continue to cling to myths such as the belief that women want to be raped, that women cannot be raped against their will and that most rapists commit the crime because of sexual desires and needs (Holcomb et al. 1991) .
Given these gender differences, many have argued that rape prevention education should be segregated by gender (Berkowitz 1992; Berkowitz 1994a; Earle 1996; Foubert and Marriot 1997; Hamilton and Yee 1990; Lonsway 1996; Montagna 2000) . Unfortunately, in a review of 26 programs offered at different universities, Schewe and O'Donohue (1996) found only two workshops aimed solely at men to change attitudes about women and male behavior. This may be increasing as Gold and colleagues (Gold et al. 2000 ; Gold and Villari 2000) located men's issues groups on about 13% of
